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Before You Meet 
Review Problem Scenario | Your Task 
You and your partner(s) have been selected by your respective organizations and institutions to 
develop a prototype of a component of an online integrated program that will serve all students 
in your organizations and institutions to begin to create a sense of inclusion in their new online 
learning community.  
 
The overarching question you have been asked to answer is:  
 

What are ways we (you and your partner[s]) might encourage our students to engage in 
intellectual risk taking and become more actively engaged in the online learning 
environments we design?  

 
Your personal experiences and perspectives 
Consider these questions individually before you start the design process with your partner(s): 
 

• What is a component of your work or practice that might be generalized to include a 
variety of students from other organizations or institutions?  Note: IF you are not 
teaching or facilitating at this time, consider this question from your role as a learner or 
from any theoretical approaches you have read.  

 
• What do the terms intellectual risk-taking and actively engaged mean to you? 

 
• Why might it be important to be aware of a sense of inclusion and build an online 

learning community in today’s online learning environments? 
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Start the Design Thinking Process 
Going through this human-centered design thinking process, you and your partner(s) will design 
something that is useful and meaningful to everyone.  
 
Step 1. Gain Empathy | Interview (3 minutes per interview) 
 

Background to Step From the Readings Action 

Stanford Stage: Empathizing 
 
The 1st step of a human-
centered design process is to 
gain empathy so you can 
better understand how 
people understand the 
problem and what is 
required to solve it. We gain 
empathy through 
conversations with end 
users.  
 
 

 Mattelmäki, Vaajakallio, & 
Koskinen, (2014, p. 67) 
describe empathic design as  
 
an interpretive approach … 
[with] its roots in design 
practices … [It] focuses on 
everyday life experiences 
and on individual desires, 
moods, and emotions in 
human activities, turning 
such emotions and 
experiences into inspiration.  
 

In this case, you will be 
interviewing your partner(s) 
about conversations s/he 
has had regarding the needs 
and wants of his/her student 
population.  
 
Interview tips:   
• Write notes or key words  
• Ask why questions  
• Encourage stories and 

examples  
• Do not be afraid of 

silences  
• Do not suggest or discuss 

answers to questions 
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Step 2. Define the Problem | Digging Deeper Interview (3 minutes per interview) 

Background to Step From the Readings Action 

Stanford Stages: 
Empathizing and Defining 
 
This step digs deeper into 
your partner(s)’ practices, 
beliefs, and philosophies. 
 
In this course, we are 
designing learning rather 
than instruction. Before 
coming up with integrated 
solutions, we need to 
understand the ways our 
partner(s) think(s) would 
answer the question. 
 
community collaboration to 
see from the whole. 
 

 Campbell and Schwier 
(2014, p. 371) describes the 
importance of becoming a 
connoisseur1 instructional 
designer, which from their 
research means we 
 
must attend to the nuances 
of the work, continuing the 
longstanding focus of 
creating effective learning 
resources and 
environments, [and] 
appreciating that being 
effective is a very elusive, 
very context-based, and very 
value-laden goal. 
 
 

You might choose to start 
this interview with the 
question:  
 
As a connoisseur learning 
designer, how would you 
design a component to 
address intellectual risk 
taking and active 
engagement in our 
integrated online learning 
community? 
 
Interview tips:   
• Refer to your notes and 

key words from Step #1.  
• Ask what and how 

questions  
• Encourage stories and 

examples  
• Do not be afraid of 

silences  
• Do not suggest or discuss 

your answers to the 
question when 
interviewing 
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Step 3. & 4. Frame the Problem | Individual Writing (4 minutes without chatter) 

Background to Step From the Readings Action 

Stanford Stage: Defining 
 
In these two steps 
combined, you capture your 
findings from the interviews 
by taking a stand with a 
point-of-view. As you frame 
or bound the problem, you 
are defining what you see as 
the problem within your 
partnership that you will 
explore and discover a 
resolution.  
 
Your resolution will be 
applied in one way IF your 
partnership integrates into 
one online learning 
community. However, you, 
your partners, and others 
may adapt your resolution 
to meet their work, 
practices, or students’ 
needs. 

 Karunanayaka and Naidu 
(2015, p. 340) discuss the 
impact of the 4R Framework 
of Open Educational 
Resources (OER) on Open 
Educational Practices (OEP) 
 
According to the 4R 
Framework of OER – Reuse; 
Revise; Remix and 
Redistribute (Wiley & 
Green, 2012) users are 
permitted not only free use 
of materials, but also the 
ability for re-purposing them 
through improvement and 
creation of new materials, as 
well as innovative teaching 
practices using OER. This 
focus on OER extends 
beyond mere ‘access’ to 
engagement in ‘innovative 
open educational practices’ 
(OEP), with different 
degrees of openness in the 
usage and creation of 
OER, ranging from “no 
usage” or “OER (re-) usage” 
to “OER (re-) usage and 
creation” of (see OPAL, 
2009). 
 
.  
 

First, consider Goals and 
Wishes  
Reminder: Re-read the task 
and the question.  
 
Then ask yourself: What is 
your partner trying to 
achieve for students? What 
are you trying to achieve for 
students? How are the 
students’ needs similar? 
How are they different?  
 
Note: You might choose to 
use a table, Venn Diagram, 
or write a statement that 
describes your stance of the 
integrated goals and wishes.  
 
Next, consider Insights that 
the partner(s) have given 
you.  
 
Ask yourself, from Steps 1 
and 2, What have you 
learned about your 
partner(s)’ motivations, 
work, practice, or how they 
address learning design? Is 
there anything you note that 
possibly your partner(s) have 
not recognized or 
acknowledged about their 
practices that you would like 
to comment on?  
 
Create a problem statement. 
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Step 5. Sketch or Map 3-5 Alternative Ways | Individual Sketching (10 minutes without 
chatter) 

Background to Step From the Readings Action 

Stanford Stage: Ideating and 
Prototyping 
 
In this step, you begin to 
rapidly prototype 3 to 5 
ways you and your partners 
might choose to address the 
problem frame you 
identified in Step 3. 
 
Remember to incorporate 
your problem statement.  
 
In the Stanford d.School 
process, this is the Ideate 
phase.  

 Thomas (2010, pp. 191-192) 
describes rapid prototyping 
as an instructional design 
solution including  
 
a set of concurrent, 
overlapping four-level 
parallel process that will 
help both to speed up the 
process and to overcome 
many limitations of the 
traditional instructional 
design models [such as 
ADDIE] … The advantages of 
the rapid prototyping are 
the utilization of the design 
with active participation of 
potential learners, which 
leads to participatory 
design; a design 
environment which makes it 
practical to synthesize and 
modify instructional 
artefacts quickly, which also 
leads to increase in 
creativity; an accelerated 
development, which built on 
sound footing by the earlier 
detection of the errors by 
the quick iterations (Tripp 
and Bichelmeyer, 1990; 
Wilson, Jonassen, and Cole, 
1993).  

Try to use as few words as 
possible. To sketch, use 
circles, squares, lines, blobs, 
triangles to represent your 
ways to address the problem 
frame. Then, label each 
piece to provide some 
clarity.  
 
Sketching tips:  
• Defer judgment 
• Go for volume  
• One way at a time 
• Be visual 
• Think in headlines  
• Build on the ideas of 

others 
• Stay on topic – refer to 

overarching question 
and your stand 

• Encourage yourself to 
think of at least one wild 
idea 
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Step 6. Gather Feedback and Feedforward (3-minute pitch | 2-minute responses) 

Background to Step From the Readings Action 

Stanford Stage: Prototyping 
 
In this step, you present 
your problem statement and 
your sketches.  
 
You have 3 minutes to pitch 
(describe and present).  
 
As critical friends, your 
partners provide 2 minutes 
of feedback and 
feedforward.  

 While Bates (2014, para. 17) 
critiques the inflexibility of 
the ADDIE model in the 
digital age, he suggests a 
new role as knowledge 
workers2 when designing 
learning …  
 
knowledge workers must 
deal with situations and 
contexts that are volatile, 
uncertain, complex and 
ambiguous (what Adamson 
calls a VUCA environment). 
This certainly applies to 
teachers working with ever 
changing technologies, very 
diverse students, a rapidly 
changing external world that 
puts pressure on institutions 
to change (italics added for 
emphasis).  
 
 
 

Start with your problem 
statement.  
 
As you present your 
sketches, provide context to 
your VUCA environments 
including where you sense 
this component might have 
the most impact for all your 
students. By considering 
context, you start to situate 
the learning for your 
partner(s). 
 
Receive feedback and 
feedforward responses from 
your partner (s).  
 
Suggestions:  
• Remember the term 

rapid prototyping.  
Everyone will be 
presenting works-in-
progress.  

• Honor the work the 
presenter has completed 
by letting them finish 
their presentations 
before you interrupt 
with feedback and 
feedforward responses.  

• Honor the feedback and 
feedforward responses 
by finding possible space 
and place by either 
editing your problem 
statement or your 
sketches.  
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Step 7. Reflection and generate your solution (Individual, 3-minute without chatter) 

Background to Step From the Readings Action 

Stanford Stage: Prototyping 
 
In this step, you reflect on 
the feedback and feed 
forward. Choose your final 
resolution.  

 Crichton and Carter (2017, 
p. 15) shifts the focus from 
instructional design to 
designing  
experiential learning  
 
Our research and experience 
tells us that Papert (1980) 
was right—when we give 
[learners] powerful tools to 
think with, there is no limit 
to learning! All too often we 
ask too little of our students 
and give them too little time 
to uncover all the exciting 
things there are to explore 
and learn. As a pedagogical 
orientation, the roots of 
making [using a design 
thinking process] can be 
found in John Dewey’s call 
for experiential learning.  
on sound footing by the 
earlier detection of the 
errors by the quick iterations 
(Tripp and Bichelmeyer, 
1990; Wilson, Jonassen, and 
Cole, 1993). 

In this step, you will reflect 
on the entire process thus 
far and determine which 
one way you would like to 
negotiate with your 
partner(s) in Step 8.  
 
Sketch and label your final 
solution to the question:  
 
What are ways we (you and 
your partner[s]) might 
encourage our students to 
engage in intellectual risk 
taking and become more 
actively engaged in the 
online learning 
environments we design?  
 
Questions to consider:  
• How is your practice 

reflected in your 
solution? (Answers from 
Before You Start) 
 

• How are the needs of 
your partners reflected 
in your solution? 
(Problem Statement) 

 
• How have you honored 

the feedback and 
feedforward responses?  

 
• IF you described your 

solution to trusted work 
colleagues, how might 
they respond?   
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Step 8. Test your solution (Deliverable: Assignment 1: Part A) 

Background to Step From the Readings Action 

Stanford Stage: Testing 
 
In this step, you and your 
partner(s) will negotiate 
which solution you will 
present on your blog.  
 
The result of this step is a 
blogpost between 400 to 
600 words. See Assignment 
1, Part A for further 
instructions.  
 
 
 

 In an Optional Reading in 
Unit 1, Schwier & Wilson 
(2010) found that being 
instructional designers in 
post-secondary education 
meant additional roles they 
categorized as professional 
relationship roles, project 
roles, institutional roles, and 
teaching and learning roles. 
They suggested  
 
that it is worthwhile to 
replicate this work to see 
whether the categorizations 
are robust and to discover 
what other categories of 
activity exist. It is also worth 
examining these questions 
in different settings. This 
study was confined to 
instructional designers in 
post-secondary education, 
and it is possible that 
different tensions are 
evident in business and 
industry, government, or 
other educational contexts. 
 
Reference: Schwier, R. A. & 
Wilson, J. R. 
(2010). Unconventional 
roles and activities 
identified by instructional 
designers. Contemporary 
educational 
technology, 1(2), 134-147. 

Assignment 1, Part A 
provides opportunities to 
take on various roles in a 
blog learning environment. 
With your partners, decide 
how best and who best to 
take on the various roles 
during this week.   
 
Note: During your 
discussion, you may 
consider Step 9 (Assignment 
1, Part B) in your 
negotiations.   
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Step 9. Post-test Critique (Assignment 1, Part B) 

Background to Step From the Readings Action 

Stanford Stage: Testing 
 
Based on the feedback from 
the broader audience that 
was received on Part A of 
this assignment, you and 
your partner(s) will socially 
construct and develop a 
formal critique of the Part A 
deliverable evaluating 
through the lenses of 
learner/needs assessment 
and empathetic, 
participatory design.  
 

  This deliverable will be 
between 1600 to 1800 
words not including title 
page and references. You 
are expected to adhere to 
APA standards for citations 
and references and back up 
your statements with 
appropriate academic 
literature. 
 
See Assignment 1, Part B for 
more information.  

 
 

1 Beyond the readings in this course. In education studies, Eisner (1998) suggests team 
members discern wise, ethical choices amongst the myriad of generative policies and 
practices using connoisseurship, the art of appreciation involving the ability to see, not 
merely to look at, the interplay between light and shadow. Eisner, E. (1998). The kind of 
schools we need: Personal essays. Portsmouth, NH: Heinemann. 

In organizational studies and in similar tones to Eisner’s connoisseurship, Senge et al. (2005) 
describe adding team processes and community practices. For example, team 
collaboration serves to understand the team’s seeing (vision) of the problematic situation 
and then community collaboration to understand the problematic situation from the 
whole. Senge, P., Scharmer, C. O., Jaworski, J., & Flowers, B. S. (2005). Presence: 
Exploring profound change in people, organizations, and society. New York: Doubleday 
Publishers. 

2 Beyond the readings of this course. The term knowledge workers may be new to some and 
for others may have various meanings depending where you situate your professional practices 
or research fields. From my practice, I tend to follow Drucker’s references from 1959 and 2001:  
 

Knowledge workers are primarily engaged in acquiring, analyzing, and manipulating 
information and knowledge as opposed to producing goods or services Drucker, P. F. 
(1959). The Landmarks of Tomorrow. New York: Harper & Row.  
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Intelligence, imagination and knowledge are essential resources for knowledge workers, 
but only effectiveness converts the resources into results. By themselves, they only set 
limits to what the worker might attain (pp. 191-192). Drucker, P. F. (2001). The Essential 
Drucker. New York: HarperCollins Publishers, Inc. 


